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Literacy based enquiry learning

Blueprints is a literacy series for middle and upper 
primary students that provides a complete unit 
of  work for a school term. Daily literacy sessions 
develop literacy skills and build on what is already 
known over the course of  the term, with regular 
modelling of  reading and writing by the teacher.

By teaching literacy along with other learning areas, 
each unit emphasises reading for learning, covering 
current issues and Australian content and examining 
issues that affect children today.
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Three clear teaching phases

The Investigating Phase 
allows students to explore the 
key concepts within a unit and to 
build their knowledge and skills as 
they work towards the Challenge 
activity. In each of  the four sections 
a ‘Pacing Text’, located in the Big 
Ideas Book, is used to introduce 
a key understanding. Related 
Texts, Guided Reading texts and 
Topic Books provide additional 
information to consolidate students’ 
understanding.

The Introducing Phase is 
the foundation stage of  a unit. 
It ‘sets the scene’ for the unit 
and it presents students with 
the ‘Your Challenge’ activity.

In the Applying Phase 
children present their 
solutions to ‘Your 
Challenge’ then reflect 
on and extend their 
understandings.
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•	 Each class starts with the Big Ideas Book 
to set the scene for the unit of  work.

•	 The Big Ideas Book presents the 
‘challenge’ to be learnt from each unit.

•	 The anthology style texts/articles in the 
‘Pacing Texts’ feature a variety of  text types.

•	 Each CD-ROM has six interactive texts, six 
activities and three assessment tasks linked 
to the sections within a Phase.

Big Ideas Book 
and CD-ROM Pack

Each book introduces the 
unit with the ‘Scene Setter’ 
and sets ‘Your Challenge’ for 
each student to achieve by 
the end of the unit.

The unit progresses across 4 
‘Pacing Texts’ covering different 
text types, and concludes with the 
‘Going Beyond Text’ to provide  
opportunities for further learning.

SCENE SETTER

PACING TEXT 1
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Guided Reading Book

•	 Levelled guided reading (texts A, B, C) 
caters for different reading abilities.

•	 A variety of  text types, listed in the 
contents page.

Each ‘Pacing Text’ and the ‘Going Beyond Text’ 
from the Big Ideas Book links to 3 texts, or 
articles, from the Guided Reading Book.
Texts are levelled as A, B or C for difficulty 
to help you cater for mixed abilities in the 
classroom.
A minimum of 3 levelled texts per Big Ideas 
Book Pacing Text!

TEXT A – EASIEST TEXT B – INTERMEDIATE TEXT C – ADVANCED
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Topic Books

•	 Non-fiction and Fiction topic books 
are linked to the Big Ideas Book for 
further investigation.

Each ‘Pacing Text’ and the ‘Going Beyond Text’ from 
the Big Ideas Book links to a fiction or non-fiction 
topic book. There are 5 topic books per unit.

NON-FICTION FICTION



6

Back to 
contents

Teacher’s Resource Book

•	 Options for whole class or small group 
teaching.

•	 Save time with teaching notes and activities 
for each text.

•	 Assessment information including rubrics.

•	 Literacy skills and thinking level charts.

•	 Running records and skills activities 
Blackline Masters.
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Listening Post Audio CD  
and Blackline Masters

•	 Includes12 audio texts related to each 
Phase or class.

•	 There are Comprehension and Activity 
BLMs linked to each text.

•	 Use to develop speaking and listening skills.
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Correlation Charts  
and Assessment Rubrics

•	 To demonstrate alignment to the Australian 
Curriculum, we’ve developed Correlation 
Charts and Assessment Rubrics for the first 
units in each of  the four series.

•	 You can find the Correlation Charts and 
Assessment Rubrics on Pearson Places’ 
Primary English Teacher ProductLink for 
Rigby Blueprints.
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Nutting out Nutrition

Pacing Text 1:
BIB

    Why You Are What You Eat 
(information report) pp. 13–19

Preparing for the Text
Orientation
•	 Ask:	What	did	you	have	for	breakfast	this	morning?
•	 Ask:	What	are	you	having	for	lunch?
•	 Ask:	How	much	food	do	you	think	you	need?
•	 Ask:	What	types	of	food	do	you	need?	Why?
•	 Have	students	discuss	their	preferences	for	

different	foods	and	what	they	know	about	a	
balanced	diet.

Visual Literacy
•	 Ask:	What	type	of	text	do	you	think	this	is?		

What	elements	on	the	page	make	you	think	this?
•	 Ask:	What	does	the	author	mean	by	‘You	Are	

What	You	Eat’?
•	 Look	at	the	illustrations	on	p.	13.	Ask:	Who	do	

you	think	the	two	characters	with	speech	bubbles	
are?	Do	you	think	they	are	important	to	the	text?	
Why	or	why	not?	Discuss	students’	responses.

Reading the Text
Purpose of the Text

•		Ask:	What	key	information	do	you	think	
the	author	wants	to	get	across	to	the	
audience?

•		Ask:	Who	do	you	think	the	author’s	
intended	audience	for	this	text	is?

•		Ask:	Why	do	you	think	the	author		
wanted	to	give	this	information?

Modelled Reading
•	 Read	the	text	on	p.	13.	Focus	on	the	use	of	a	

question	to	introduce	the	text.	Ask:	Why	do	you	
think	the	author	started	the	text	with	a	question?	
Have	students	predict	what	they	think	will	be	in	
the	rest	of	the	text.	Ask:	What	words	or	phrases	
do	you	think	you	are	going	to	read	in	this	text?

•	 Read	the	text	box.	Have	students	discuss	their	
understanding	of	nutrition.

•	Model	using	the	cartoons	on	p.	14	to	predict	what	
the	text	could	be	about.	Read	p.	14,	focusing	
on	chunking	words	to	assist	decoding.	Have	
students	find	other	words	in	the	text	where	
chunking	is	useful	in	decoding.

•	 Identify	with	students	some	of	the	important	
words	or	phrases	used	in	the	text	and	discuss	
why	they	are	important.

•	 Have	students	complete	reading	the	text	in	pairs.

Making Connections
•	 Discuss	the	analogy	the	author	has	used	to	

describe	why	your	body	needs	and	uses	food	in	
‘Your	Body	the	Building’.

•	 Discuss	the	analogy	likening	fuel	for	the	car	to	
fuel	for	the	body.	Have	students	relate	how	they	
feel	when	they	are	‘running	down	on	fuel’.

•		Discuss	the	effect	of	having	too	much	
junk	food	e.g.	discuss	how	eating	lots	of	
sugary	foods	doesn’t	provide	enough	fuel	

for	sustained	energy	and	can	harm	teeth.

Responding to the Text
Questioning
•	 Ask:	Does	the	author	believe	we	should	never	eat	

junk	food?	What	foods	do	you	think	the	author	
would	say	you	should	eat?	Why?

•	 For	some	people	reading	the	nutrition	facts	on	
labels	is	really	a	matter	of	life	and	death	e.g.	

Investigating Phase Section 1
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Orientation and Visual 
Literacy:	language	for	
interaction—using	
verbs	to	express	
opinion,	e.g.	I	think

 
Modelled Reading: 
interpreting,	analysing,	
evaluating—word	
identification	strategies,	
decoding	strategies

 
Making Connections: 
interacting	with	others—
discussing,	speaking	and	
listening	situations

 
Questioning: responding	
to	literature—sharing	and	
discussing	ideas;	interacting	
with	others—discussion

 
Visual Literacy: 
interpreting,	analysing,	
evaluating—making	
connections	between	
print	and	images

 
Purpose of the 
Text: interacting	
with	others—
discussing	purpose	
of 	text,	participating	
in	collaborative	
discussions

Assessment Rubric: Nutting out Nutrition
Australian Curriculum Achievement Standards

YEAR 4
AChiEvEmENt 
StANdARdS

StudENt uNit AChiEvEmENt
(circle or shade student level of  achievement)

E
Limited knowledge  

and understanding of  
unit content and  

literacy outcomes

d
Basic knowledge  

and understanding of  
unit content and  

literacy outcomes

C
Sound knowledge  

and understanding of  
unit content and  

literacy outcomes

B
thorough knowledge 
and understanding of  

unit content and  
literacy outcomes

A
Extensive knowledge 
and understanding of  

unit content and  
literacy outcomes

REAdiNg

•  Listen to, read and view a 
range of  written, spoken and 
multimodal texts describing 
connections between the text 
and their own experiences.

Listened to teacher-
modelled texts. Little 
independent reading. More 
suited to reading only a few 
paragraphs of  unit texts.

Showed an interest in 
unit texts read by teacher. 
Began making connections 
between own experiences 
and texts.

Independently read some 
unit texts. Offered personal 
interpretations in related 
discussions.

Independently read many 
of  the unit texts including 
Topic Books, giving 
personal interpretations.

Independently read all unit 
texts. Sought additional and 
more complex content on 
nutrition. Interpreted and 
justified all texts.

guidEd
REAdiNg

•  Recognise the function of  text 
purpose in shaping the text

•  Describe differences between 
imaginative and informative texts

•  Identify literal information and 
infer meanings, integrate ideas 
and question to clarify

•  Explain ways to engage  
an audience

•  Discuss text preferences, 
respond to other viewpoints  
and justify opinion through 
textual evidence

•  Take account of  different 
viewpoints and interpretations.

Limited use of  reading 
strategies. Read short 
sections of  modelled  
texts and those supported 
by illustrations and  
familiar ideas.

Basic knowledge of  reading 
strategies. Required 
supporting illustrations. 
Responded to meanings of  
vocabulary and ideas. Read 
shorter unit texts.

Showed some knowledge 
of  different reading 
strategies, such as chunking 
and sounding out unknown 
words, enabling some 
unit texts to be read 
independently.

Variety of  reading strategies 
used e.g. connecting ideas 
to experiences, comparing 
and self-questioning. 
Read most unit texts 
independently.

Interpreted more complex 
nutrition texts. Read for 
lengthy periods. Searched 
and found relevant 
information in a range of  
multimedia resources.

Little understanding or 
comment offered as to 
purpose of  various texts.

With teacher prompting, 
was able to give some ideas 
relating to text purpose.

Offered some ideas  
as to the purpose of   
several texts.

Articulated some 
understanding as to the 
purpose of  individual texts.

Understood that writers 
construct texts to appeal  
to different groups.

WRitiNg

•  Create imaginative, informative 
and persuasive written, oral  
and visual texts

•  Select vocabulary to provide 
detail, drawing from different 
resources

•  Individually and collaboratively 
create imaginative texts and 
sequenced informative and 
persuasive texts

•  Use simple and complex 
sentences

•  Use consistent tense and 
appropriate punctuation to 
support meaning.

Produced simple sentences 
related to unit content.

Responded in written form 
to readings and discussion 
about nutrition.

Produced some nutrition 
texts which were drafted, 
edited and proofread.

Independently produced 
well structured and 
interesting nutrition texts, 
demonstrating self-editing.

Processed and published 
a variety of  nutrition texts 
involving complex ideas and 
issues with minimal support.

Minimal attention to 
punctuation (capitals and 
full stops) and grammar 
conventions. Many sight 
words incorrect.

Own texts showed basic 
grammar features and some 
attention to punctuation. 
Increased spelling accuracy 
of  sight words. Used variety 
of  spelling strategies.

Independently produced 
more complex sentences 
and some figurative 
language. Used some 
technical nutrition terms. 
Used the computer to  
type, save and print  
about nutrition.

Produced interesting 
computer texts related to 
nutrition for a variety of  
audiences. Used appropriate 
grammar, punctuation and 
technical terms. Spelled 
unfamiliar words and used  
a dictionary.

Drafted, saved, proofread 
and edited on computer. 
Used figurative and 
technical language in 
complex sentences. 
Spelling was most accurate. 
Reflected on effectiveness 
of  own writing.

Little understanding of  
various text structures. 
Minimal application of  
writing conventions.

Some recognition and 
discussion of  structure for 
text types. Successfully 
applied text structure for 
two pieces of  unit writing.

Recognised the various text 
types present in the unit 
and attempted to apply  
this structure to several of  
own texts.

Discussed structural 
features of  various unit  
text types. Transferred 
these features to many  
of  own texts.

Reflected on text type 
structures and features. 
Articulated how own texts 
were shaped to influence 
the reader.

SpEAkiNg & 
LiStENiNg

•   Contribute to discussions
•  Listen for key points in  

spoken texts
•  Plan and present oral 

presentations about  
researched topics.

Limited speaking. Talked 
with teacher and peers on 
familiar aspects.

Spoke informally with  
class on both familiar and 
newly acquired aspects  
of  nutrition.

Spoke in both formal and 
informal situations in class 
on various aspects related 
to nutrition.

Spoke within classroom 
and wider school group 
on aspects of  nutrition. 
Curious to seek and acquire 
information on nutrition.

Made nutrition presentation 
to wider group. Showed 
excellent preparation and 
organisation. Projected own 
future nutrition actions.

Listened to discussions  
on nutrition and offered 
some input.

Listened with interest to 
teacher-led discussions. 
Increased interaction as unit 
progressed.

Retold facts and ideas  
from nutrition texts within  
a pair and spoke aloud to  
a small group.

Effective paired and group 
work related to nutrition. 
Showed recognition of  
others’ viewpoints and 
ideas in discussions.

Very effective interaction 
in paired, group and class 
discussions. Showed high 
level of  oracy skills when 
presenting Challenge.

Relied on teacher 
support for spoken text 
participation in unit.

Recognised that there are 
different organisational 
features to spoken texts but 
was hesitant to engage.

Became more confident 
in talk on nutrition. Used 
more compound and 
complex sentences in 
spoken texts.

Understood there are 
common structures and 
features to spoken texts. 
Experimented with ideas.

Traditional organisation 
and innovative patterns for 
spoken texts. Considered 
audience attention.
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or to order the series, visit


